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ABSTRACT ' ' 

This manual is designed to provide instructors with 
basic information concerning Connecticut's bilingual vocational 
training programs (BVTPs). Discussed 



in the, first section are 



the 
how 



and 



goals .of BVTPs, characteristics of typical BVTP participants, 
when two . languages are used in the programs, and the four . 
instructional areas of a BVTP (the vocational, related skills, 
job-specific Engli sh-as-a-second-language , and life skills areas). 
Instructional plans for each of these four program areas are 
provided. Included in the individual instructional plans are a 
checklist dealing wi tlydeveloping a plan for instruction, utilizing 
instructional resources, providing instruction, measuring trainee 
progress, and preparing for the employment of trainees, as well as a 
section of comments elaborating on the items in the checklist. 
Appended to the handbook are sample lesson plan, student evaluation, 
and learning activity sheets. (MN) 



! 



********************************** ************************************** 

* * Reproductions supplied .by EDRS are the best that can be made * 

* from the original document. * 
************************************************* **** ****************** 



,V - ■ • , BEST COPK^ Bt£ 



Manual for Instructors 



a- 
* — « 



BILINGUAL VOCAtlONAL TRAINING PROGRAHS 



1 / 



A , 



'5 



U t DIP ARTMi NT OF fOUCATKHi % 

NATIONAL INSTITUTE OF" EDUCATION 

EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC\ 
Thrf document he. bee* reproduce^" 
rece.ved from the person or orgamiation 
originating H 
[ ) Minor change* have been made to improve 
reproduction quality 

• ~Pomta~of ^iew or opmkma atated in ihn docu i 
mem do not neceaaar.lv repreaent off.cuil NIF^f 
po*itkin or policy 



Department of Ikfhcation 



•peRMISSlON TO BEPBODUCE TH.S 
MATERIAL HAS BEEN GRANTED BY 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 
/ r 



STATE OF 



CONNECTICUT 

2 



mi 



X 



Connecticut State 
Department of Education 



/ 



/ 



Division of Vocational -Technical, Schools 

Anoelo J. Tedesco, Associate Commissioner 

and Division Director 

Kenneth C. Gray, Assistant Director 

Saul Slblrsky, Bilingual Education 



\ 



o 

ERIC 



X 



il 



Participants. 

In 
HVT 

"Program* 



Bilingual Vocational Training has developed os o 
response to the skills training and employahl Mty* 

c. 

needs of citizens and residents of Limited 
English Proficiency (LEP) of Connecticut ami 
other states. The trainees In BVT Programs are 
Individuals from a particular longuoge and 
cultural background whose Halted English ability 
for a specific lob has-been Identified. This 
determination Is Influenced by two foe tors: 

• the length of the N training program, and 

• the English language demands of a particular 
occupation (the clerical cluster /Tor -example, 
poses greater language learning demands, and 
therefore, a higher English proficiency at the A 
outset of a short-term program than would the , 
machining cluster*) 



Two- fold 

.90*1 

of 

BVT Program 



Now 
and when 
two 

languages 
are used 



BVT Programs have a basic two-fold gooh 
(1) to provide training In an employable skill, 
white (2) developing Job-specific English skills, 
so that successful trainees may find, get, and 
keep a Job In an Engl I sh- speaking worksite. 

The Instructors In a BVT Program are bilingual, 
or they work closely wltlv Bilingual Resource 
Instructors. They utilize; whenever appropriate, 
both the trainees' first language (Ll), and the 
second language (L2, that J s, EngMsh), so that 
trainees may efficiently and safely acquire the 
occupational knowledge and skills to work In on 
English- speaking Job environment. 
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Knowledge ~!liere. ore we 1 1 -de fined* guide lines, for the • > 
and sinls e(/ecrlve use- of botj) LI and English |n BVT, '* • 
aspects Programs, but tliese may be grouped In two broad 
in bvt categories: • the IflOWLEPGE aspect of skills 
^ trolnlhg 'utilizes LI to guarantee, that trainees 
rapidly and safely understand the Instruction 
v ' provided, o"d • the SKILLS aspect uses boil) LI 
and English to develop occupational skills add 
Job-spec I flc English ski Us, with LI being 
employed less and less as the Program progresses. 

iiow Many years; of experience ln;BVT Programs across 
people the nation and In other countries have shown 
learn this coninon- sense approach to be very efficient, 
best He know from many sttidlcfs that the highest * 

learning retentlonSiecurs when people DO something 
and TALK obout what they are doing. Because BVT 
Programs by definition develop botlj iob^skllls, 
^ ond language, on Ideal situation Is created for 
efficient, long-lasting learning. 

The Instruction fs provided In four 4nter- related 
four Areas*- the Vocational** the Related Skills, the 
Hue t ion* I Job-spec I flc English as cuSecond Language (ESL), 
' Areas and the Life Skills / Group Counselling Areas. 
Every Area lias a bilingual capacity, el-ttier f 
through t lie bilingual abilities or Individual/ 
Instructors, or with the hetp of Bilingual 
Resource Instructors. Each Area has a primary 
function which Is clearly defined, but all Areas 
perform critical secondary functions If the. 
Program Is tojie successful. Both Instructors 
ond trainees ore aware of both prjmary ond • 
secondary functions, and the Importance of 
collaboration between all Areas. 



IhfiJteUaoaLAteii develops occupational skills, 
yet these Instructors reinforce Job-specific 
English I corn I no, coordinate their efforts with 
' the Related Skills Instructors), and work 
clojelv with the Life Skills Instructor. / ' 

W * - , it 

i 

Tlw Relate d Skills A rea Instructs In such crltl(?al ( 
ancillary skttls as theory, occupational math, 
science, blueprint rending, or other skills ~ 
essential for effective functioning In a specific 
Job, yet also play a key role In English language 
development ond Life Skills acquisition for the 
workploce. 

Ihe^^pjeiLllilLESLJto provides Instruction 
focussed on work-relevant English, while -stressing 
and reinforcing training given In the Vocational 
and Related Skills Areas, ond complement Ing,-- 
especially In the English language owiinds of the 
Job search, applications, and the Job/ Interview — 
the work of the Life Skills Instructor. 



/ 

The life Skills Area helps develop on awareness 
of trainees' own culture — with both strengths 
ond weaknesses — In order to build a cross-cultural 
awareness of the challenges posed by the English- 
speaking workplace, and to develop skills and 
strategies to effectively deal with those challenges. 
Again, this goal may only be achieved through o ( 
high level of collaboration with every Area. This 
Area of Life Skills Is so critical ond raises such 
distinct concerns as to go beyond the scope of tne 
present Manual. Tne Area Checklists which follow - 
therefore focus on the first three Areas,* ond are 
accompanied by Explanatory Comments, with sjwee' 
provided for Instructors 4 notes. 



Y_0JLAJJLJ_JULL AJLL.A / . 

PLAfiJiMLlMSTIUICllOii 

ii Identify the vocatlonol skills currently required In the 
Job, In coordination with tlie Related Skills Instructor 
n Develop a course outline ond performance objectives 
ii Develop lesson p Ions 

n Organize the vocatlonaMab/shop to simulate the workplace 
ri Coordinate vocational Instruction With the ESL Instructor 
„ on a regular basis 

n Coordinate bilingual safety Instruction with the ESL Instructor 
n Develop with the ESL Instructor lists of words and sentences 

which are most frequently used on the Job 
i» Plan for the participation of the ESL Instructor In selected 

skills projects with tiolnees 
n Plan with the Bilingual Resource Instructor for the effective 

doy-to r dav delivery of Instruction In o bilingual, mode 
ULILIZMHSIIU^TIOWAL RESOUj&ES 

cj Assess Instructional materials In terms of the vocational 

skills currently. required on the Job 
n Determine, If bilingual Instructional materials are available 

from CSDE 

n Select printed and AV materials for trainees of limited 
English . 

n Adapt or develop with the ESL Instructor Instructional materials* 

for trainees of limited English 

»YJDL.u™ucilQfi ' 

ii Inform trainees of the gools and objectives of the Vocational 

Area 

ii Present explanations 

n Conduct demonstrations of Job skills 

ci Guide trainee practice 

ii Permit trainees to learn at Individual pace and according 

to Individual learn^o styles 
ii Determine when Instruction In English Is understood - 
ii Utilize trainees* ffrst language when Jns true Uon In English 

Is not itndcr stood f ; 7 
n Provide alternate Instruction wticn necessary 



MEASllllE_tBA IMLf (MESS 

n Prepore procedures or projects lo evaluote trainees' progress 

In terms of perfoYmonce objectives 
n Determine whet tier and w»>en oj trofnee has acquired the skills 



for the Job / 
n Maintain records of progress 



n Prepare trainees for working In a spJ WW) environment 
In coordination with ttypLlte SM I l/mPructor 

a Assist trainees In obtaining available ewloymenf 

JllSTRUCJORSLmES 
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Leadership It Is assumed that ony Vocational Area 'instructor 
1 roif selected for o BVT Program Is closely fnml I lor 
of with the vocational skills required In a particular 
vocational occupotJonnl oreo. However, becouse occupational 
instructor deroonds are constantly changing In response to 

v advances In technology, and owing to the need for 
every member of the BVT staff to be aware of the 
primary Job skills tasks required for the target 
occupation, It Is recommended that the Vocational 
v Instructor provide considerable leadership 

concerning the current Job requirements that will 
be the focus qf the Progrom. 



Important 
•paperwork" 

4 



Available 

resources 



Developing course outlines, determining Performance 
objectives, and outlining lesson plans' are of teg 
viewed — even by the most experienced Instructors - 
as so much, "paperwork." Ifowever, In a BVT Program, 
these efforts will definitely pay off. Course 
outlines should be developed by each Area Instructor 
and shored with all other Instructors, to assure 
uniform awareness of the Plan of Instructional 
delivery. Performance objectives, which generally 
begin with the formula "The trainee will be able 
to . . followed by a specific, measureable 
behavioral goal, ore Invaluable In both specifying 
Instruction and measuring achievement; Lesson. 
Plans, as well, for from nosing a difficult paper- 
work task, can serve as> the basis for coordinating 
Instruction wltlr other Areas, and can make weekly 
planning meetings go quIcM/and efficiently. 



rs3 



Indeed, course" outlines and performance objectives 
are often avalloble%rom vocational schools ond 
oilier resources. A format for lesson planning , 
with on Instructional evaluation form developed 
speclflcaJly for DVT Programs are appended. 
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N§n The heart of any BVT Program is the Vocational 
for Area. This reality entails a large responsibility 
i nstruction on the part of the Vocational Instructor, wlw pmst 
provide a significant measure of leadership In 
<* determining the curriculum In coord I no Hon with 
other Area Instructors. Obviously, the Related 
Skills Instructor(s) will look to the Vocational 
Instructor for direction In planning the theoretical 
ond critical ancillary skills development which 
are necessary to successfully work In a specific 
occupational orea. .Also, the Job-speclflc ESL 
Instructor must have on-going Input from the 
' Vocational Instructor regarding the language 

i demands of the Job. One of the most useful types 

of Information the Vocational Instructor con offer 
the ESL Instructor are step-by-step procedures 
for the completion of basic Job tasks. Armed with 
these lists of procedures, the ESL Instructor will 
know which procedures (VERBS) ana" which vocabulary 
(NOUNS) must be practiced In the ESL Area If 
effective reinforcement of vocational skills 
development Is to take place In the ESL classroom. 

■safety Moreover, the ESL Instructor, with the help'of 
firsti" the Vocational Instructor, can |do much to moke * 
f the shop/lob safe for the LEP trainee. It Is / x 
■/ Important to note that critical safety Information 
Is cofltmnlcoted In a written as well as on oral 
ntnfe. These modes have Important differenced. 
Signs should be provided In both languages detailing 
Important safety precautions. However, thereof ILL 
ar*lse situations where warnings are of crucial 
Importance: "Hatch-out!", "Turn offtbe machine!", 
and "Stop!" must be os much a part of the trainees' 
Initial vocabulary as signs' Indicating "DANGER", 
, . "CAUTION", and "SAFETY GLASSES REQUIRED IN THIS 

AREA." 

ERIC ... It) 
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Instruct lonfj 
Resourced 



Provide 
Instruction 



Of courst, coordination with the Bilingual 
Resource Instructor on a dally basis, and 6t all 
levels of .planning, Is especially Important when 
tl»e Vocational Areo requires bilingual suoport for 
efficient Instruction. 

A surprising number of bilingual vocational 
materials have been Identified or obtalaed by the 
Connecticut State Department of Education (CSDE), 
and may be secured from CSDE. However, many existing 
Instructional materials have proven useful, 
particularly If accompanied with numerous 
diagrams. Illustrations, tables, and other 
visualizations, and If the English language 
level of difficulty Is not too high. Instructional 
materials do not necessarily have to be translated V 
word-for-word, but at a minimum, glossaries of 
terminology with LI translation are basic. The 
ESL Instructor in particular can be very helpful 
In determining which materials can be successfully 
utilized with LEP trainees. 

ft 

Delivery of Instruction In BVT Programs Is In many 
ways sljnllar to teaching In regular programs. 
The Importonce-of particular learning 4>o I nts Is 
outlined, demonstrations are conducted, practice 
Is monltorejd, and evaluations are completed. Just 
as In any program. What Is unique to DVT Programs 
Is the effective use of 1.1 and English, which Is 
primarily determined by feedback from the trainees 
Initiated by the Instructor, as to whether and 
how much Instruction has been comprehended, pften 
this feedback occurs solely In terms of "body 
language,": the look on a trolnee's face can say 
much obout what he or she Ikis understood In a 
particular presentation. . 

11 » 



Vocational Instruction coq often be modified 
In ways more appropriate to the UP trainee. 
Instead of asking "Are there any questions?*, . 
the Voeot tonal Instructor may ask each trainee 
for a specific question.. Since the ability to 
ask an appropriate question requires some 
knowledge, a desire for rare Information, and 
a basic mastery of how to form questions, this 
exercise provides Important feedback on how well 
trainees are comprehending the unit, while 
checking Individual motivation and testing 
language ability. This example also emphasizes 
how the Vocational Instructor con support the 
efforts of other Area Instructors, In this cose, 
the ESL and Life Skills Instructors. The key 
Is to keep' In mind that LEP trainees learn more 
and fasted when they TALK about what they are 
DOING. 

Often the most direct method to bridge a 
detected "communication gap" is to utilize 
LI to provide needed Information, so long as 
LI does not become a "crutch" Impeding ocqulsltloi 
af Job-spec I flc English. However, the Vocational 
Instructor In DVT Programs Just as In regular 
programs — must be prepared to design alternate, 
even Individual learning "paths" where necessary. 

Measure Obviously, the Vocational Instructor must accept 
Trainee her or his responsibility to evaluate progress 
Progress and. performance of Individual trainees In terms 
of stated Area performance oblectlves. These 
evaluations must be conducted In a monner 
appropriate to • how the occupational skill was 
taught, as well as • how the skill Is performed 
on the worksite. For example, a poper-ond-pencU 

12 



test on- m 



One operation Is In 



ipproprlate 



If Instruction Ikjs not been provided In a 
written modeand If little writing Is required 
on trie Jobj here, a more valid evaluation would 
be a final project with little supervision, 
on the other hand, occupations which require 
extensive language skills, such as Word Processor/ 
would most correctly be evaluated jon the machine 
Itself, and rely heavily on skills In reading 
and writing. 

Records of progress moy be kept In a "public" 
chart form of a more personal evaluation sheet,* 
In every case, trainees should be kept constantly 
Informed os to their progress and potential areas 
for ImproVement. 

As experienced practlcloners In a particular 
occunotlon. Vocational Instructors hove a key 
role to play In preparing trainees for employment, 
and must work closely with the life .Skills Area 
In assuring that trainees are aware of work-site 
Job dcopids. Often this assistance can be 
pro-JI^ In part by arranging for field trips 
to bonksses ond industries, by providing 
potepTRn employer contacts t4> the Life Skills 
Instructor or Job Developer, and through constant 
emphasis on realistic challenges confronted on 
the Job. 
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a-UJLLM. 5-K-LU^JL A liJLA 
PLAN f fill . I NSlfiUCI I OH 

n Identify the Related Vocational Skills currently required 
In a specific Job. In coordination with the Vocational 
Instructor 

n Develop a course outline and performance objectives 
. n Develop lesson ptons 

n Coordinate with the ESL Instructor on the delivery of 

Related Skills Instruction on T a regular basis 
n Develop wlthjhe ESL Instructor lists of words and sentences 

most frequently used In a related skill v 
a Plan with ESL Instructor for her or his participation In 

selected Related Skills projects with trainees 
o Coordinate with the Vocational. Instructor on the delivery 

of RHotert Skills Instruction on a regular basis 
n Plan with the Bilingual Resource Instructor for the effective 

day-to-day delivery of Instruction In a bilingual mode 
i!D!JZLJraU£IIQHAJJOQl!BC£S 

□ Determine If bilingual vocational materials are available 

from CSDE , 
n Assess Instructional materials In terms of related vocational 

skills currently required on the Job 
n Select printed and AV materials for trainees of^JImlted 

English * 
n Adapt or deveJop with the ESL Instructor Instructional 

materials for trainees of limited English n 
PRQVJDLJ^TRUCIIQN 

n inform trainees of the goals and objectives of the Related 

Skills Area 
o Present explanations' 
n Conduct demonstrations of Job skills 
a Guide trainee practice 

n Permit trainees to iearn at own pace and according to 

Individual learning styles 
n Determine when Instruction In English Is 'understood 
n Utilize trainees' flVst language when Instruction In English 

Is not understood ^ 
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(i Provide oltcrnotc Instruction when necessary 

i» Prepare procedures or projects to evaluate trainees' progress 

In terms of performance objectives 
11 Determine vrtiether and when a trainee has acquired the . 

Related Skills for a specific Job In coordination with 

the Vocational Instructor 
cj Maintain a record of progress 

PBEEARLifiOlE ErnoVrCT PP TRA1WKS_ 

ii Prepare trainees for working In a specific Job environment 

In coordination with the Life Skills Instructor 
ii Assjst trainees In obtaining avol I oble employment 

JNiTBUCTQRSJLHaiES * 



\ 
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Critical 
role 
of 

Related 
Skills 
Ins true tori 



r 



\ 



In a sense, the challenges confronting the 
Related Skills Instructor and the ESL. Instructor 
are similar. It Is obvious that English languogc 
training Is central to the success of a BVT 
Prog#mm, but English skills development must 
be focussed on the particular occupational area. , 
Similarly, the Related Skills Instructor, upon 
consultation with the Vocational Instructor, Is 
aware that specific skills In mathematics, for 
example, are Indispensable for a certain 4op. 
However, the type of related mathematics training 
provided must be consistent with the work-relevant 
computational needs of that occupation. In one 
Instance, a machine operator must have a thorough^ 
knowledge with a particular atfay of fractions. 
I.e. halves, quarters, eighths, sixteenths, 
thirty-seconds, sixty- fourths, and thousandths, 
and would rarely deai with the types of math 
ski 1 1 ^required of food service trainees, ( 
Involving thirds of cups or doubling of recipes. v 
It Is exclusively through close collaboration 
with the Vocational instructor that the Related 
Skills Instructor will know what types of 
applied ancillary skills are critical for the 
DVT Program. 



run 

for 

Instruction 



Beyond the general requirements of developing 
course outlines, performance objectives ond 
lesson plans, and working closely In the planning^ 
stages with the Vocational Instructor, the Relate^ 
Skl(l|s Instructor must also coordinate her or his 
efforts with those df the ESL Instructor. This 
cooperation Is often most efficiently achieved 
by providing clear task analyses of all major 
skills development areas, as wot I as by planning 



for the participation of tlw> ESL Instructor 
In selected Related skills projects with the 
trainees. Given specific Information and the 
opportunity to participate In direct skills 
development, the ESL Instructor will be able 
to translate |hls Input Into relevant classroom 
activities that will complement Related Skills 
Instruction. 

Aooln, If the services of a^BI lingual Resource 
Instructor are utilized, l(js Imperative that 
day-to-day planning of bilingual Instruction 
take Place, as well as overall planning with 
the participation of the Resource Instructor. 

The same comments which were mode with respect 
to effective Instructional resources for the 
Vocational Area apply to the Related Area. 
However, because Related Skills often Involve 
more abstroct subject matter, eveAore eore 
must be taken to ossurc that matejRils which 
are used do not relv on English language 
complexity beyond the reach of the LEP trainee. 
Also, Visualizations are possibly even more 
critical In this Area, since very complicated 
conceptual Information Is frequently best 
presented In this, format. The ESL Instructor 
will prove a valuable resource person In 
selecting, adopting, developing and providing 
odvlce on the effective use of Instructional 
materials with LEP trainees. 

froyjde Again, as with the Vocational Area, lessons 
injirmtjo* will follow a format typical to regular programs 
with the unique feature of reaulrftig extreme 
sensitivity as to the effective use of LI and 

17 
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English. An hwortont'port or Instruction will 
focus, on theoretical presentations, HlthTl 
Providing the s»st efficient .ode of Instruction 

Kn.tT ' 0r9er Mr ' ,on »' «>* ™ 
«nvmi. ,t V ° ,ed ,0 Proc,,ce ^ **"co,.o„ 

^ cht n I"' POr,k » lw 'v 'or vocobulory 

which Hill be used on the job. r For exomple, 
blueprint reading Is a critical relnted skill 

Z a ZL° C ,^ at . l0M , !» t /" ,V0lvei v '*»"".tlon 
accord ng to universal ly/recognl zed conventions. 
Since trainee, will rarefy hnve to talk about 
h»H4o read blueprints, but rather will have ,a 
.1 I lihbhKprmts accurately/ u Is tlM> most 
effectlUe mode of Instruction. 0( course. English 
«wy be/used appropriately during practice to 
call dut dimensions and other work-relevont 
vocobulory. Itouever, Related Skills Instruction 
focussing on English language skills such as 
reading ond spelling far the clerical cluster 
win utilize English very extensively, taking 
core to assure comprehension with the aid of LI 

S i™?!!?"' ,V ,mroduc " w «<« «»re rel lonce 
on English os o mode of Instruction os the course 
proceeds. m"»»c 

S smuT °\ tr0,nCe wrfon «" '« Elated 
Irit^f Ski Ms Area Is somewhat wore complicated owing 

l^K* the fact that applied skills development Is 

w,l f H "V" ottenMon ' Therefore, consultation 
with the Vocotlpnal Instructor as to whether 
trainees have Indeed transferred classroom 
Practice to the shon/lobjs required before valid 
evaluation can take Place In the Related Area 
Hours of practice are no assurance that a trainee 
has transferred acquired skills to the work 
environment. Once again, the pivotal role of 

18 



the Related Skills Instructor Is under scored, 
requlrln<M>n-golng contact with both Vocational 
and ESL Instructors throughout the BVT Program. 

£r«Mr« ^s with every Areo Instructor, the Related 
for Skills Instructor must work closely with the 
employment Life Skills Instruftor to prepare trainees for 
the Jn|e¥ylewlng and Job search process which 
Is the "Bottom line" of every BVT Program. This 
Is especial ly Important,, since employers often ■• 
ask questions during Job Interviews to test 
op applicant's knowledge of key reloted skills. 

f - - . 



f 
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o Develop with the Vocational Instructor and the Reloted 
Skills Instructor lists' of words and types of sentences 

* used most frequently on the Job ' 

a Coordinate English longuoge Instruction with the Vocational 
Instructor and Related Skill's Instructor on a regular basis 

n Plan with the Vocational and Related Skills Instructors tor 
the participation of the ESt Instructor In selected training 
projects with trainees . 

o Develop a course outline and performance objectives 

d Develop lesson plans 

a Develop learning activities that simulate the English 

requirements of the Job 
n Develop, octlvltles to teach survival skills that ore 

relevant |o the Job 
UI!Ui^INSTRIiCT!Q«AU!ESQyR£ES ^ 

n Determine If bilingual vocational materials are available 

from CSDE . 
a Work with other Areo Instructors In selecting, adapting and 

developing Instructional materials appropriate for trainees 

of limited English 
EB PYI Pfi lfiitfflJCJIOM_ 

a Inform trainees of the goals and objectives of the Job-specif Ic 
ESL Area 

o Present vocdfcilory and types of sentences In the context of 

usage on the Job 
n Present the English for survival purposes J n a„context 

relcvont to the workplace . A - 
n Correct a trainee's English only If an error changes the * 

Intended meaning 
b Participate with trainees In selected skills projects 
u Present a comprehensive "working model" of English from the* 

earliest stages, particularly verb' time, questions, and pro-forms 
n Stress reading and writing skills as required on the Job 

. 20 
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□ Prepore procedures to evoluate progress In terms of stoted 

performance objectives 
u Determine wltcther and. when the trainee has the English 

language skills necessary for the Job In coordination wjth 

other Area Instructors 
n Holntaln records of trainee progress 

a Prepare trainees In Job search, applications, and Interviewing 

skills with- -the Life Skills Instructor's cooperation 
n Assist trainees In obtolnlng available employment 

n Serve as a resource to other Area Instructors and the 
Dl lingual Resource Instructor(s) as to the effective 
use oft LI and English In delivery of Instruction 

JfJSlRUCIQfiSUHQIEi. 




Th« The Job-specific ESL Instructor Is confronted 
challenge with perhops the greatest challenge of any of 

of the Areo Instructors. The chances are excellent • 
bilingual that a conpAtent Vocational Instructor or a 
vocational first- rate Related Skills Instructor, with the 

esl proper Bilingual Resource Instructor support , 
instruction and a high level -of cooperation, will be able 

to transfer effectively to a BVT Program setting 
all of the teaching skills acquired over years 
of experience. The ESL Instructor In many cases 
finds that while many common. "tricks of the trade" 
are appl Icable In a BVT Program, there are many v 
other approaches for teaching ESL that are very J 
productive In bi I IflfljjaJ training which ore noi f 
presently used by ESL teachers on a wide- spread ^ 

Thus, while developing 



i 

comparison 
of- 
the 

awJfo- lingual 
approach . . . 



basis In regular programs, 
new teaching skills for Jt)b-speclf Ic ESL, t|ie ESL 
Instructor must also coordinate her on his effort 
wtth those of other. Area Instructors. ManV ESL 
Instructors find their *work 'with BVT Programs 
to be. the most demanding, yet rewarding, of - 
\ coreer x experlehces. 

(The overwhelming majority of ESL Instructors are 
trained In tne "Audlo-Llngual" method and have 
^worked In "general" ESL Programs with little if 
ony specific occupational focus. In these types 
of Programs, much Attention Is paid to details 
' of pronunciation and strictly controlled, limited 
vocabulary development, designed to fociis on j 
"grammar points" which are sequentially presented 
\ by tliejr perceived comp I eVjty. A great deal of 
memorization of dialogs occur!, with reading and 
writing omitted In favor of "oral -aural", I.e., 
speaking-hearing presentation/and proctlce^ 
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In addition, general ESI Programs employing the 
Audio-lingual method strictly ej{£Utdg «nV use of 
the learners' first language. This practice 
Is consistent with the underlying philosophy 
of the approach which stresses that the language 
learner acquires linguistic competence unconsciously 

* through long-term repetition and practice entirely 
In the target language. Therefore, little by way 
of explanation Is offered the student In either 

LI or English as he or she "over- I earns* each 
grammatical point using controlled vocabulary. 
Not surprisingly, these Programs require a great 
deal of time to achieve their goals., 

_ i - 

. . . with ESL Instruction In BVT Programs takes o more 

csi "cognitive" approach to language learning, 
instruction primarily owing to tlpe constraints and a Jpb- 
in specific focus. It Is assumed that the better 
' bvi ProgrMs a trainee understands what lie or she Is practicing, 

the faster will vocational language competence 
be acquired. Therefore, the trainees' pre-existing 
skills In their first language are brought to the 
level of awareness- and used to fculld skills In 
v the second language around on occupational ^focus. 

,) Often, and particularly In presenting grammar 

concepts, the trainees' first language Is utilized 
directly In order to make helpful comparisons 
, • "\ between languages. Of course/ the target language 

receives- a major part of the attention when the 

* primary concern Is practice. BVT Programs which 
^ employ this methodology are able to Improve 

English skills development in a significantly 

i r 

, shorter time span. 

t 

^ Pronunciation Is typlcoMV de-emphaslzed If 

communication Is not affected. Grammar Is taught, 

• ) PQ . 

eric ■ . 
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but I n^ more comprehensive way. It Is very 
likely That a trainee will have to learn g£ 
question forms from the start of a BVf Program, 
whereas In a general ESL Program* the question 
"What for? - / so key to occupational language, 
is often left to the end of the course, owing to 
c }ts supposed "complexity." In a BVf Program, 
* trainees will require from the outset a "working 
model" of English, no matter how unsophisticated, 
to, deal with the broad yet focussed language 
needs of the occupation. Similarly, Job-soeclflc 
vocabulary must be stressed, so that In one sense 
vocabulary Ji control ledi yet, while occupational 
vocabulary Is focussed, .It Is at the seine time 
very broad In Its denotatlonal field — trainees 
may need to know every possible Inflectional and 
derivational form of the root "LUBRICAT- <E) ." 
Reading and writing are often stressed, consistent 
with the needs of adult learners and especially 
If relevant to the particular Job. 

i«H>ort«nce Because of these ma J oV differences In Instructional 
or strategies, some ESL Instructors In BVT Programs 
intra-progrM experience on Initial period of "anxiety" when 
cooperation confronted with the enormity of the bilingual 

for vocational ESL challenge. However, to/the extent 
csl * that effective, on-going and open llne\ of 
instruction communication are established and maintained with 
other Area Instructors, particularly the Vocational 
Instructor /virtually all ESL Instructors appreciate 
the benefits of these cannon- sense approaches. 
Many have comnented on the rapidity of language 
acquisition of LEP trainees, owing to the mutual 
reinforcement of skills gnj| language Instruction 
In the shop/lab and ESL classroom. 
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hm*-m' A portlciilorly useful strategy has been the - 

"t direct lnvolvement%f the ESL Instructor in 
inaction selected Vocatlonol ond Related Skills learning 
projects. ESL Instructors discover that these 
experiences are Invaluable In sensitizing them 
to tlie language needs of LEP trainees In a UVT 
T«k Program setting. ESL Instructors also find 
analyses that the primary mode of Vocational Instruction; 
based on a detailed task analysis of each Job 
skill, provides them with useful lists of verbs 
and associated vocabulary which can be reodlly 
transformed Into language practice (employing 
past, present progressive, and future transform- 
ations on the typical conmond form of each task 
analysis step). Indeed, the Unking of DOING 
with SAYING provides an Ideal environment far 
efficient language learning. k 

w- 

■*" ..." , 

fJin Every ESL Instructor will appreciate the need 
Ian for thorough course outlines, performance 
MiaslisB objectives and lesson planning. However, these 

essential activities must be preceded by extensive 
v consultation with the Vocational ond Related Skills 

Instructors, as well as the life Skills Instructor. 
From these planning sessions will emerge general 
perceptions of the directions taken In each Area, 
as well as specific vocabulary and growiwtlcal 
structures which the ESL Instructor wl 1 1 wish 
to stress. Particularly Important at the Initial 
stages will be safety language, which the ESL 
instructor will want to specify In both written 
and oral modes. Of course, when Dl lingual Resource 
Instructor support Is required, comprehensive and 
dolly Planning must take place for bilingual 
delivery of Instruction In the ESL Area. 
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utnti? The ESI. Instructor will Ploy a crltlcql role In 
i nstructional assisting other Areo Instructors In selecting/ 
Resources adapting and developing materials appropriate 
for LEP trainees. Emphasis will be placed on 
materials which are either bilingual and/or 
highly visualized/ and which focus on tools, 
processes, explanations/ requests, and other 
key J ob- specific concerns. Mony available ESL 
materials/ owing to the exclusion of occupational, 
content and the trainees' first language/ will be 
Inappropriate. However/ a great deal of "real la" 
will be available from the shop/lab and related 
classrooms which will enhance language Instruction. 
Never assume that no materials are ££llahje for 
a particular language or occupation; many have 
been located by and are available from the CSDE. 
On the other hand/ do not be discouraged If the 
"magic* textbook Is not In each trainees' hands, 
since many If not most of the language learning 
contexts In a BVT Program are developed on the spot. 

provide ESL Instructors will learn when to appropriately 
instruction use LI to support language learning. Again, the 
KNOWLEDGE and SKILLS aspects of BVT skills 
development must be applied/ with LI used for 
conceptual and comparative purposes/ and L1/L2 - 
utilized for language proctlce, leading to 
Increasing use of English. 

As previously mentioned/ trainees In BVT Programs 
require a "wording model" of- English from the 
outset. Therefore/ the ESL Instructor must 
strive to present a brood working knowledge of 
the longuoge — Including verb time/ questioning 
forms / and pronouns In subject and object cases — 
from the earliest stages. At the same time/ core 
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must be taken to continuously develop Job 
vocabulary. As trainees acquire more practice 
and experience with the vocabulary and structure 
of occupational English, these Initial limited 
notions of English will be expanded upon. Of 
particular Importance will be questioning forms, 
since It \ls primarily through questioning that 
trainees WJM acquire language and Job skills 
development during and after the BVT Progrqm* 
A visualized approach to teaching question forms 
In English that has proven helpful In DVT Programs 
Is appended. 

feature Language proficiency testing 1$ on enormous and 
Trjtnee complicated field. The ESL Instructor In a BVT 
progress Program will want to use all available assessment 
resources, part I ciliary Hary Gal van's BLliJigugi ' 
Vocational Oral Proficienc y Test , available from 
the CSDE. This test, coupled with other language 
assessment Instruments developed by the ESL 
Instructor for the specific occupatlonar area, 
will be critical In determining whether and when 
each trainee has achieved acceptable linguistic 
competence essential for employment. These formal 
checks must be taken In conjunction with the 
Informal assessment of the Vocational Instructor, 
who will continue to be the most valid Judge of , 
vocational competence, Including occupational 
, language skills. 

rrcpwe One of the most difficult tasks; confronting 
IPX onv.liP trainee Is the Job search process, 
CMfiioyMcnt Including Job applications and Interviewing. 

These' cannot be left until the end of the Progrqm 
since extensive practice Is required to deal with 
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the variety and complexity of the language 
Involved. Dozens of Job applications stiould 
be filled out, and models carried to the potential 
employer by trainees to old themvln completing 
applications. Similarly, the typical Jab Interview 
questions should be practiced and re-practlced 
In their Infinitely varloup forms until competence 
and confidence are Instilled In each trainee. 
Attention should be paid to how each trainee con 
deal with open-ended questions like "Can you 
tell me something about yourself?" and "Do you 
hove any questions for me?" Day One Is not too 
soon to begin this Important effort. 



/- 




A 

28 



26 



LU t_jb_N Q M RESOURCE ULSJ R U C TJtHJL 

i) Participate with Area Instructor(s) In planning sessions 
wherever bilingual resource support will be provided 

n Coordinate regal or I y with .Area Instructor(s) for the 
effective delivery of Instruction In a bilingual mode 

UTILIZLJMSIRlMIQHAU^QliR£K ' 
n Be thoroughly fanfllar with selected, adapted, and ne>lv 

developed Instructional materials prW to time of 

Instruction 
rRQyiDUMilMIClUHl 

11 Determine when Instruction provided In English Is understood 
n utilize tl when Instruction In English Is not understood 
n Utilize 1.1 selectively t appropriately when Instruction 

In English Ji understood 
n Utilize Engl ish vocabulary (particularly tools and processes) 
simultaneously while providing Interpretation In LI (for 
example, "Se mueve JWtfifflQtlCflllv el cjuxlflOfi hacla el 
hendstgcji cuondo se hace la operaclAn de iutnlno In el lathe.") 
n Encourage acquisition of English language skills whenever 
possible without Interfering with Vocational, Related, or ^ 
life Skills acquisition f * 

n Provide complete I consistent Interpretation of both Area 
lnstructor(s)'s and trainees' conmentSr questions ond feedback 
to encourage Job-specif Ic English skills development 

ii Participate with Area Instructor(s) In the evaluation of 
trainees' progress In terms of performance objectives 

n Provide Input to Area Instructor (s) as to whether and when 
o trainee has acquired stated skills objectives 
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BKM.GE INSTRUCTORS LNQI££ 
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Availability 

r 

of 

resources 



for 
term 
Bllloguil 

tesource 
Instructor 



CQrtCNIS ^ a 

It should pe stated Immediately that the Ideol 
situation for BVT Programs Is to secure skilled 
Instructors who are bilingual. A thorough 
search of available human resources often reveals 
that, competent bl I Inguol Instructors are present 
In the community, However, In those cases where 
bilingual Instructors cannot beHocqted, It Is 
always possible to effectively utilize the 
talents of skilled Bilingual Resource Instructors. 

The term "Bilingual Resource Instructor" Is 
utilized throughout this Manual In recognition^ 
of the lever-of coordination — "teamwork* — 
which Is required In this demanding position, 
as opposed to the more commonly used term "Aide" 
or "Assistant." While* the Resource Instructor 
does not have primary responsibility for 
determining the content of Instruction, her or 
hlsrolc In effective delivery of Instruction In 
BVT Programs' cannot be underestimated. Some 
key prerequisites for this position Include 
a sensitivity to occupational language In a 
bilingual mode, as well, as awareness of the 
characteristic learning needs of LEP trainees. 



Nan The Resource Instructor must be Involved . 
for from the outset at all planning sessions with 
iMtfdttiow the Area Instructor(s) he or she will work with. 
Moreover, the Resource Instructor will work on 
a dally basis with the Area Instructor(s) to 
determine effective methods for the delivery 
of Instruction In a bilingual mode. 
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It Is also during the planning stages that 
pfe-servlce workshops ore best conducted with 
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Bilingual Resource Instructors ond the Area 
Instructor(s) who will be working together. 
One of the most effective exercises In the 
teamwork skills required has been used In 
pre-servlce training In Connecticut/ and Is 
recommended for other programs. This exercise 
Involves role-switching for the Area Instructor s) 
ond language-swl tchlng for the Resource Instructor,, 
f A /In other words, the Area Instructor(s) become 
trainees* who receive Instruction. In a foreign 
language obout a particular occupational skill, 
I Resource Instructors Interpret this Instruction 
to English. This simple exercise has been 
facilitated by the present writer/ and all who 
participated agree that Area Instructors gain 
awareness as to the learning demands posed In a 
bilingual Instructional setting/ and the Resource 
Instructors learn first-hand the skills required 
to provide effective Interpretation of Instruction 
In another language. 

utniie Care must be taken to assure that the Resource 
instructional Instructors are thoroughly familiar with all 
w ueruis Instructional materials that will be used during 
classes 4>rlor to delivery of Instruction. 

« 

provide Provide Instructio n Of course/ the prlmory 
instruction responsibility of the Resource Instructor Involves 
the delivery of Instruction Itself. This Involves 
an extraordinary amount of sensitivity as to the 
^efWtlve use of LI and Engflsh, which Is often 
not "cut and dried." Often the degree of 
Interpretation provided by the Resource Instructor 
v varies / demanding an on- go fog awareness of the 

Instructional process. For example/ there will 
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be times when literally every word spoken hy 
an Area Instructor should be Interpreted. 
However/ where comprehension by the trainees 
Is evident^ literal Interpretation Is redundant/ 
/ even undesirable/, since communication "has taken 
( place." in fact, many 1 occupational terms should 
\ not be provided In LI at all/ since their use-value 
\ for the trainees In the target language Is more 
\lmportont than the requirement for total translation 

One of the most Important skills for the Resource 
Instructor Is that of providing o consistent line 
of communication between trainee and Area 
Instructors) . For example/ when a trainee poses 
a question In LI/ and the Resource Instructor 
Immediately Interprets her or his question into 
English for the Area Instructor/ two key objectives 
are achieved, First/ communication occurs / but 
second/ and surely as Important/ Is that each 
trainee hears the original question Jim£4l4t£lY 
In English/ learning specific English vocabulary 
* and 'structures whlclr relate directly to thetp 
concerns. Clearly/ this line of coanunlcatldh 
provided^ by the Resource Instructor can be most 
helpful to the LEP trainee In Improving Job-speclflc 
English skills. , „ 

He*mV Wlthhsuch close contact and awareness of the 
Ininss L£l* trainees/ growing out of constant Interchange 
progress between Inst rue tors/and trainees/ the Res6urce 
Instructor con provide to the Area Instructors) 
Important Insights Into the progress and 
performance of Individual learners. 
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APPENDED 
MATERIALS 



/ 



Lesson I 
Weck^ 



Instructor C 



Resource Instructor 



LOJLLt. 

OBJECTIVES The trolnee will lie able to 



LULLg.JUL.fcJ ION (Motivation i Sofety) 
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PJLL^eIjLAT I qj 

(SHOW — demonstrate , or 
TILL — explain) 



f 



TRAINING A I ITS 

i 
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ELBJLC T 1 C (Mow trainees will apply the skills) 



E.1JLP LA C K ACT! V I TIES (on-going evaluation checks) 



£ Y A L U AX I Q H (Refer back to objectives; how will you measure 

them?) 



■ \ 

ASSIGNMENT (or follow-up activities) 



GJULtLlLtLLS <l(ow to Improve this unit, after lesson Is given) 
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EVALUATION, OP^IHSTRUCTIOM SHEET 

* 

THE PURPOSE OF THIS C VALUAT I ON SHEET IS TO HELP IMPROVE THE QUALITY OF 
INSTRUCTION TM THIS PROGRAM. LEARNING PRINCIPLES ARE IN THE LEFT-HAND 
COLUMN; WITH COMMENTS TO THE RIGHT. THIS EVALUATION SHEET IS MQI INTENDED 
AS A JOB EVALUATION, BUT RATHER AS THE BASIS. FOR DISCUSSION BETWEEN STAFF 
DtYELQE£R_ AI1D_J NiTRlJCIQIL* _ _ - 



IMSTROOR(S) 



CLASS 'THE 



DATE 



lEA^HJLP^UClPllS 

WAS STireNTS' ATTENTION ft INTEREST ACQUIRED? 
WERE UMlT|\ES OF DE LESSON STATED? 
WAS INSTANCE OF OfJEGTIVES TO STUDENTS 
M'*iTICHKnV 

Ifc WAS* LESSON RELATED^ PAST EXPERIENCES? 

PJfcSCifJATiafi x « 

S. WAS RELATED SAFETY INFORMKION GIVEN? 
b. WAS l£SSON GIVEN IN LOGICAL^ STEP-BY'STEP 
SEQ1ENCE? 

7/ WAS INTEREST \ ENT1IJSIASM S»D*l BY " 
INSTRUCTOR? A j 

3. Wt f-E DOUBLES ft VISUALS % TEA0IING"AlDS 
USED APPROPRIATELY? 

9, WERE FEEDBACK QUESTIONS ASKED? rrrnrr0 

10. WAS MATERIAL RELATED TO STATED OMClIVtS? 
4 WAS CPOY LANGUAGE INTERPRETED BY INSTRUCTOR 

TO UE1ERHIIE LACK OF COMPREIENS|0N IN ENGLISH? 
•* WEREQUESTIONS ASKED TO DETERMINE SAME? n 
*"" VIEN SPANISH WAS USED, WAS ENGLISH INTEGRATED? 
WEN ENGLISH WAS USED, WAS SPANISH INTEGRATED/ 
WERE SPEAKING AND DOING LINKED? 



COMMENTS 



. t 



ff^WAS SAFETY INFORMATION GIVEN? * 

12. WAS STIIENT PERFORMANCE ASSESSED MULE S/IE 
PRACTICED AND AFTER S/HE FINISIED7 

13. WAS NAinS-CN PRACTICE MAXIMIZED BY GOOO 
SCHEDULING OF RESOURCES? 

R WAS DE RIGID STUDENT ENCOURAGED FOR TIE RIGHT 
THING, AT TIE RIGID TIME, IN TIE RIGHT PLACE, 
IN DE RIGID AMOUNT, ft IN THE RIGHT MANNER. 

15. WAS TIE RIGID STUDENT CRITICIZED FOR THE RIGHT 
THING, AT TIE RIGID TIME, IN TIE RIGID PLACE, 
IN TIE RIGID AIWWT, ft IN TIE RIGID MANNER. 

• WERE SPEAKING All) DOING LINKED f 

WAS All. SAFETY GP£N IN SPANISH? d 
HCN SPANISH WAS USED, WAS ENGLISH INTEGRATED.' 
HEN ENGLISH WAS USED, WAS SPANISH PROVIDED? 



•A EVALUATION 
' lb. WERE SDHEHT 
WITH STATED 



MATED ^miAIELY. IN LINE 
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HOW 

WHAT 

HOW 



DO 
IS 
DO 



WHAT DID 
WHAT ' ARE 

WHAT WILL 
HOW DO 

DO 



WHAT 

VISUAL ENGLISH c 1311 Ws 



- YOU 








EQ1L? 


:....Y0ji... 


USE 







• 


YOU 


SAY 


THAT? 






. TMt_ CALLED ? - 




~* 


J— 


YOU 


SPELL 








..YOU... 


■ DO? 


i=£ 








SWt 


.0Ed.IflQjA„„„„ 


f_con__jJie.. 


„crjj3. 


^bu 


DOING? 




I 


■am getting my tools 


from the 




YOU 


DO? - 








I 


^111 get . 


my tools 


f rofn_t_he__ 


crib. 


YOU 


MAKE 


THIS? 






» You 


follow 


these steos u _ 


carefully. 




YOU 


DO 




FIRST? 






Get 


your tools 


' from the 


crib. 
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